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Abstract — This study investigates the persistent low ranking of Japan in global English proficiency indices despite
decades of educational reform. Using an integrative literature review, this paper identifies structural, pedagogical, and
cultural factors influencing English instruction outcomes across Japanese public schools. The review synthesizes
empirical data from classroom practices, policy reports, and international assessments. Key findings reveal that the
traditional grammar-translation approach remains dominant, oral communication is deprioritized, and team teaching
practices often suffer from unclear roles and limited collaboration. The study highlights how deeply embedded language
ideologies and systemic constraints affect both teacher performance and student outcomes. Recommendations include
teacher training reforms, increased communicative practice in curricula, and structural support for meaningful ALT-
JTE collaboration.
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INTRODUCTION

Japan has long struggled with English language  Programme and  other  dispatch  companies,
education despite repeated national reforms intended to  collaboration with Japanese Teachers of English (JTEs)
enhance communicative competence. According to the is often superficial due to unclear roles, cultural
2023 EF English Proficiency Index, Japan ranks hierarchy, and lack of co-planning time (Carless, 2006;
significantly lower than neighboring Asian countries Mahoney, 2004; McConnell, 2000).
like Singapore and the Philippines, reflecting persistent
systemic issues (EF Education First, 2023). While Deep-rooted language ideologies, such as the
policy reforms such as the 2020 Course of Study native speaker fallacy—that ideal language models
emphasize communicative approaches, implementation must be native speakers—also affect teacher self-
at the classroom level often remains bound to traditional  perception and hiring practices (Holliday, 2006; Kubota,
methods (Taguchi, 2005; Butler, 2015). 2011). These ideologies contribute to role imbalances

between ALTs and JTEs and limit local teacher agency

One major contributing factor is the continued  in developing communicative competence.
reliance on the yakudoku method—grammar-
translation instruction focused heavily on reading and This paper investigates the systemic,
grammar at the expense of speaking and listening skills  pedagogical, and cultural roots of Japan’s low English
(Hino, 1988; Gorsuch, 1998). Standardized university proficiency by synthesizing findings from empirical
entrance exams reinforce this imbalance by assessing studies and education policy analyses. Through an
primarily reading and grammar, which discourages integrative review, it aims to identify barriers to
classroom innovations and reinforces test-driven communicative instruction and propose actionable
teaching (O'Donnell, 2005). Furthermore, despite the reforms to align classroom practice with national goals.
deployment of native English-speaking Assistant
Language Teachers (ALTs) through the JET
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OBJECTIVES OF THE STUDY

This paper aims to explore the key factors
contributing to Japan’s low English proficiency despite
ongoing education reforms. Guided by a synthesis of
existing research, the central hypothesis guiding this
study is:

Hypothesis: Despite the introduction of communicative
reforms and the integration of native-speaking Assistant
Language Teachers (ALTs), Japan’s English education
outcomes remain low due to persistent reliance on
traditional pedagogy, weak ALT-JTE collaboration,
and entrenched native speaker ideologies.

Specifically, this study seeks to:

1. Examine pedagogical practices prevalent in
Japanese classrooms.

2. Assess the impact of native speaker ideology on
teaching and learning.

3. Analyze the effects of team teaching dynamics
between Japanese Teachers of English (JTEs)
and ALTs.

4. Identify structural and institutional constraints
limiting communicative instruction.

5. Propose strategies to address these challenges

and improve English learning outcomes.
MATERIALS AND METHODS

This study employed an **integrative literature
review** as its methodological approach. This method
allows for a comprehensive synthesis of past research,
policy documents, classroom studies, and empirical data
related to English language education in Japan. The
integrative review approach is particularly appropriate
when the research objective is to identify trends,
evaluate current practices, and propose informed
recommendations based on existing knowledge.

Source Selection and Inclusion Criteria

The review included peer-reviewed journal
articles, official reports, and academic dissertations
published from 2000 to 2025. Sources were selected
based on their relevance to English pedagogy in Japan,
especially those addressing teaching practices,
educational reforms, communicative language teaching
(CLT), native speaker ideology, and team teaching
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implementation. Databases such as Google Scholar,
JSTOR, ERIC, and Scopus were used to retrieve
materials, using keywords like “English education in
Japan,” “team teaching,” “native speaker ideology,”
“ALT-JTE collaboration,” and “grammar translation
method.”

Data Extraction and Thematic Analysis

The selected literature was systematically
analyzed using **thematic coding**, with recurring
concepts grouped into categories such as pedagogical
approaches, structural limitations, cultural beliefs, and
teacher collaboration. This thematic synthesis allowed
the researchers to identify cross-cutting patterns and to
map out interrelated factors influencing English
language outcomes (Thomas & Harden, 2008). The
themes were validated by cross-referencing findings
from multiple sources to ensure consistency and
academic rigor.

Scope and Limitations

While this review provides valuable insights
into Japan’s English education system, it is limited by
its reliance on secondary data. The absence of direct
field observation and participant interviews restricts the
ability to assess real-time classroom practices.
Nonetheless, the study compensates for this by
incorporating a wide range of empirical findings and
scholarly interpretations, offering a well-rounded
understanding of the issue.

RESULTS AND DISCUSSION

The findings of this integrative review highlight
recurring patterns in Japan’s English education system
that contribute to persistently low proficiency (Table 1).
Synthesizing evidence from empirical studies,
institutional reports, and classroom observations reveals
four interrelated factors: dominant traditional pedagogy,
weak oral communication practice, fragmented ALT—
JTE collaboration, and systemic policy-practice gaps
(Table 2).

As Table 1 shows, classroom practices heavily
prioritize translation, leading to critically low oral
proficiency. The National Speaking Test (3rd Year JHS)
revealed 60% of students scored zero on speaking

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

17



m Il
IR

assessments, and Yakudoku Method observations
consistently show minimal speaking output due to its
translation-focused nature. This gap between policy and
practice persists as exams increasingly emphasize
reading and writing, with speaking proficiency lagging
two Common FEuropean Framework of Reference
(CEFR) levels behind (Koizumi et al., 2022).

Table 1. Summary of Key Findings from Reviewed

Literature

Study / R .
Source Measure Finding Key Insight
National 12.4% correct | Shows
Speaking Test | Speaking average; critically low
(3rd Year test scores 60% scored oral
JHS) Zero proficiency
{;;St::\l]ti Reveals exam
Koizumi et al. | CEFR level b system's
. slightly; . -,
(2022) comparison : reading/writing
Speaking lags bias
by 2 levels
Hegvy
ie 11 1.ance on Indicates need
ABE (2013) | Listening | gl for y
strategy use . metacognitive
strategies trainin
among low- &
level listeners
Translation-
Classroom focused: Shows cultural
Observation Classroom Minimai pedagogy
(Yakudoku observation speakin restricts
Method) p £ fluency
output
ALT 1 class/week; D(::érrlonstrates
. Rote tasks; p
Inoue (2014) teaching engagement
No real
frequency . . reduces
interaction motivation

Despite the Ministry of Education, Culture,
Sports, Science and Technology (MEXT) introducing
reforms encouraging communicative language teaching
(CLT), actual classroom implementation remains
limited (Butler, 2011; Nishino & Watanabe, 2008). The
dominance of yakudoku (grammar-translation) persists,
especially in junior high schools where test preparation
takes precedence.

Notably, speaking and listening are the most
neglected domains, as shown in national performance
data. Koizumi et al. (2022) found that speaking
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proficiency scores were two CEFR levels below reading
scores. This aligns with ABE (2013), who emphasized
that students struggle with listening due to a lack of
strategy training, often relying heavily on their first
language (L1).

Table 2. Summary of Themes and Structural
Constraints
Category Observed Challenge | Implication
Grammar-translation Limits L
Pedagogy . . communicative
remains dominant
competence
Oral Skill Limited practice and zfi)r(l):i)rlissi):r?ikring
Development assessment &
outcomes
ALT-IJTE Role ambiguity and R(?t(ilrlliieasl of
Collaboration minimal co-planning p .
team teaching
Polic Reform intentions Fragmented
Im 1gmen tation not matched by execution of
P practice CLT

The visual representation in Fig. 1 demonstrates
the compounding nature of pedagogical inertia,
ideological framing of the native speaker model, and
insufficient classroom-level reform. Even with team
teaching initiatives, ALTs often remain marginal in
planning and delivery, weakening the benefits of native
speaker input (Carless, 2006; Tajino & Walker, 1998).

Additionally, cultural norms emphasizing
perfectionism, fear of error, and exam-centric schooling
discourage risk-taking in spoken English (Yashima,
2002; Gorsuch, 2001). The symbolic value of English
proficiency as a marker of globalism is undermined by
daily classroom realities marked by rote memorization
and passive learning.

These factors, collectively, explain why
despite increased English contact hours and earlier
introduction of English in elementary education,
Japan’s overall proficiency ranking has not significantly
improved over the past decade (EF EPI, 2023).
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CONCLUSION AND RECOMMENDATION

This integrative review set out to identify the
underlying factors contributing to Japan’s persistent low
English proficiency, despite years of national reform
and investment. The review sought to answer key
questions regarding prevailing pedagogical practices,
the influence of native speaker ideology, the role of
team teaching, and the broader structural constraints
that hinder communicative instruction.

First, it is evident that traditional pedagogical
practices remain deeply entrenched in Japan’s English
education system. The dominance of the grammar-
translation method (GTM) continues to shape classroom
instruction, emphasizing accuracy, memorization, and
test preparation at the expense of meaningful
communicative use (Butler, 2015; Koizumi et al., 2022).
Even with the introduction of Communicative
Language Teaching (CLT) in official policy documents,
implementation at the classroom level remains
inconsistent due to teachers’ lack of training and
systemic assessment constraints (Gorsuch, 2001).

Asian Journal of Multidisciplinary Studies
Vol. 8, No. 1, (2025)

ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

Second, the native speaker ideology exerts a
strong influence on classroom dynamics and
professional roles. ALTs are often perceived as
linguistic models rather than pedagogical collaborators,
which reinforces unequal power dynamics between
them and Japanese Teachers of English (JTEs)
(Houghton & Rivers, 2013; Kubota, 2011). This belief
undermines the development of collaborative and
reflective teaching practices and limits the full
pedagogical contributions of both parties.

Third, while team teaching was introduced as a
strategy to enrich language instruction, its success is
limited by a lack of clear role definitions, inadequate
pre-service and in-service training, and minimal joint
lesson planning (Carless, 2006; Tajino & Walker, 1998).
These issues often lead to fragmented instruction and
missed opportunities for modeling naturalistic
conversation in the classroom.

Lastly, institutional and policy constraints—
including rigid national entrance exams, curriculum
standardization, and top-down policy implementation—
significantly restrict classroom innovation (Taguchi,
2005). Teachers remain bound by pressure to “teach to
the test,” leaving little room for the flexible and student-
centered learning necessary for communicative
competence.

Recommendations arising from this review are
multi-tiered. At the policy level, curriculum reforms
must be accompanied by a reconfiguration of
assessment practices that measure speaking, listening,
and pragmatic language use—not merely reading and
grammar. MEXT should also establish clearer
guidelines and support systems for collaborative lesson
planning between ALTs and JTEs. At the school level,
there must be ongoing teacher training focused on CLT
principles, intercultural communication, and reflective
teaching. Creating  professional development
communities that include both ALTs and JTEs can
promote shared learning and reduce hierarchical
barriers (Nishino, 2008).

Finally, further empirical research is needed to
assess the actual classroom practices and learner

outcomes associated with team teaching and
communicative reforms. Mixed-methods studies
involving interviews, classroom observations, and
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student achievement data will be crucial for identifying
what works and for informing context-sensitive policy
improvements (Saito & Ebsworth, 2004).

In conclusion, Japan’s low English proficiency
cannot be attributed to a single cause but results from a
complex interplay of cultural, pedagogical, and
structural factors. Sustainable change will depend on
addressing these interconnected challenges through
inclusive, evidence-based, and context-responsive
reforms.

REFERENCES

[1] E. Abe, “Communicative Language Teaching in
Japan: Current Practices and Future Prospects,”
English Today, vol. 29, no. 2, pp. 10-17, 2013.

[2] Y. Butler, “The Implementation of
Communicative and Task-Based Language
Teaching in The Asia-Pacific Region,” Annual
Review of Applied Linguistics, vol. 31, pp. 36-57,
2011.

[3] Y. Butler, “English Language Education Among
Young Learners in East Asia: A Review of Current
Research (2004-2014),” Language Teaching, vol.
48, no. 3, pp. 303-342, 2015.

[4] D. Carless, “Good Practices in Team Teaching in
Japan, South Korea and Hong Kong,” System, vol.
34, no. 3, pp. 341-351, 2006.

[5] EF Education First, EF English Proficiency Index,
2023. https://www.ef.com/wwen/epi/

[6] G. Gorsuch, “The Teaching of English in Japanese
Secondary Schools: An Examination of Current
Practices and Perceptions,” JALT Journal, vol. 20,
no. 2, pp. 161-182, 1998.

[7] G. Gorsuch, “Japanese EFL Teachers’ Perceptions
of Communicative, Audiolingual and Grammar-
Translation Teaching Practices,” TESL-EJ, vol. 5,
no. 3, 2001.

[8] N. Hino, “Yakudoku: Japan’s Dominant Tradition

in Foreign Language Learning,” JALT Journal, vol.

10, no. 1, pp. 43-62, 1988.

Asian Journal of Multidisciplinary Studies
Vol. 8, No. 1, (2025)

ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

[9] A. Holliday, “Native-speakerism,” ELT Journal,
vol. 60, no. 4, pp. 385-387, 2006.

[10] M. Inoue, “Compulsory English Education:
Teachers' Experience of Elementary and Junior
High School in Japan,” International Journal of
Arts & Sciences, vol. 7, no. 6, pp. 107-148, 2014,

[11] S. A. Houghton and D. J. Rivers, Eds., Native-

Speakerism in Japan: Intergroup Dynamics in

Foreign  Language  Education, Multilingual

Matters, 2013.

[12] R. Koizumi, T. Agawa, K. Asano, and Y.
In'nami, “Skill profiles of Japanese English
learners and reasons for wuneven patterns,”

Language Testing in Asia, vol. 12, no. 53, 2022.

[13] R. Kubota, “Learning a Foreign Language as
Leisure and Consumption: Enjoyment, Desire, and
the Business of Eikaiwa,” International Journal of
Bilingual Education and Bilingualism, vol. 14, no.
4, pp. 473488, 2011.

[14] S. Mahoney, “Role Controversy among Team

Teachers in the JET Programme,” JALT Journal,

vol. 26, no. 2, pp. 223-233, 2004.

[15] D. McConnell, Importing Diversity: Inside
Japan’s JET Program. University of California
Press, 2000.

[16] T. Nishino and M. Watanabe, ‘“Japanese
Secondary School Teachers’ Beliefs and Practices
Regarding Communicative Language Teaching:
An Exploratory Survey,” JALT Journal, vol. 30,
no. 1, pp. 27-51, 2008.

[17] K. O'Donnell, “Japanese Secondary English

Teachers: Negotiation of Educational Roles in the

Face of Curricular Reform,” Language, Culture

and Curriculum, vol. 18, no. 3, pp. 300-315, 2005.

[18] H. Saito and M. E. Ebsworth, “Seeing English

Language Teaching and Learning through the Eyes

of Japanese EFL and ESL Students,” Foreign

Language Annals, vol. 37, no. 1, pp. 111-124,

2004.

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

20


https://www.ef.com/wwen/epi/

m Il
IR

[19] N. Taguchi, “The Communicative Approach in
Japanese Secondary Schools: Teachers’
Perceptions and Practice,” The Language Teacher,
vol. 29, no. 3, pp. 3-12, 2005.

[20] A. Tajino and L. Walker, “Perspectives on Team
Teaching by Students and Teachers,” The
Language Teacher, vol. 22, no. 9, pp. 1-8, 1998.

[21] S.J. Thomas and A. Harden, “Methods for the
Thematic Synthesis of Qualitative Research in
Systematic Reviews,” BMC Medical Research
Methodology, vol. 8, no. 1, 2008.

[22] T. Yashima, “Willingness to Communicate in a
Second Language: The Japanese EFL context,”
The Modern Language Journal, vol. 86, no. 1, pp.
54-66, 2002.

Asian Journal of Multidisciplinary Studies
Vol. 8, No. 1, (2025)

ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

21



HH'H"I Asian Journal of Multidisciplinary Studies
@ ﬂ"”HmHI Vol. 8, No. 1, (2025)
ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

BIOGRAPHIES OF AUTHORS

MERALYN S. ROBISO is an Assistant Language Teacher (ALT) with
INTERAC Kanto North, serving in public elementary schools in Japan for
the past five years. She is currently pursuing a Master’s degree in
Educational Management at Pangasinan State University, Philippines,
where she also earned her Bachelor of Secondary Education, major in
Agricultural Technology (2004). Prior to her ALT role, she taught
Technology and Vocational Education for ten years at Speaker Eugenio
Perez National High School. She also holds a TESOL Certificate (2019)
and completed TESDA’s Trainers Methodology Level [, with
competencies in instructional planning, training facilitation, and
competency assessment. Her research interests include English education
Meralyn S. Robiso policy in Japan, native spgak?r ideology, team t;aching, aqd the integration
of Industry 4.0 technologies in elementary English instruction.

For inquiries, contact her at: robisomeralynseguin@gmail.com

DR. JULIUS CESAR O. MAMARIL © & P is an Associate
Professor V at the College of Computing Sciences, Pangasinan State
University, Philippines. He holds a Bachelor’s degree in Computer Science
from Universidad De Dagupan, a Master’s in Public Administration, a
Doctorate in Business Administration from Lyceum Northwestern
University, and a Doctorate in Information Technology from the
Technological Institute of the Philippines, Manila. He has served in
various roles at PSU, including Dean of the College of Computing
. Sciences, Deputy Executive Director of the Open University Systems, and
SR ORIV | Director of the ICT Management Office. He is currently the Director of the
T Tl | Records Management Office. His areas of specialization include IT
— Management, Public Policy, Business Administration, and Educational
Management. His research interests cover data mining, data protection, and
information retrieval.

He can be contacted at: jmamaril@psu.edu.ph.

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

22


mailto:robisomeralynseguin@gmail.com
https://mailto:jmamaril@psu.edu.ph/

