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Abstract- Improving teacher performance remains a central challenge in educational
management, particularly within private school systems that face increasing demands for
accountability and instructional quality. This study examines the effects of academic supervision
and transformational leadership on teacher discipline and performance, with discipline positioned
as a mediating mechanism. A quantitative explanatory design was employed, involving 235
teachers from private elementary schools selected through proportional random sampling. Data
were collected using structured questionnaires and analyzed using Structural Equation Modeling
with SmartPLS. The results show that academic supervision significantly enhances teacher
discipline and performance by providing structured guidance and professional feedback.
Transformational leadership also demonstrates a strong positive effect on discipline and
performance through motivational and inspirational mechanisms. Teacher discipline partially
mediates the relationship between supervision, leadership, and performance, confirming its role as
a key behavioral pathway. These findings contribute to educational management literature by
integrating supervision and leadership into a unified empirical model and offer practical insights
for school leaders in improving instructional effectiveness.

Keywords - Academic Supervision, Transformational Leadership, Teacher Discipline,
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INTRODUCTION

Teacher performance is widely recognized as a  commitment to continuous improvement.

These

determinant of educational quality and
institutional effectiveness. High-performing teachers
contribute not only to improved student learning
outcomes but also to organizational stability and
reputation. In contemporary educational systems,
teachers are required to demonstrate pedagogical
competence, professional discipline, adaptability, and a

demands have intensified in response to accountability
pressures and changing educational standards. As a
result, teacher performance is increasingly viewed as a
multidimensional construct shaped by both individual
and organizational factors. Prior studies emphasize that
effective management and leadership are essential in
fostering sustainable teacher performance [1,2].
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In modern schooling environments, teachers are
no longer positioned merely as
implementers but as reflective practitioners and agents

curriculum

of change. This expanded role requires consistent
adherence to professional norms, responsiveness to
institutional policies, and engagement in professional
development activities. Such expectations necessitate
structured managerial mechanisms capable of guiding
and regulating teacher behavior. Without adequate
leadership and supervision, teachers may experience
role ambiguity, reduced motivation, and declining
performance. Consequently, leadership practices and
supervisory systems have become central topics in
management [3,4]. These
mechanisms are particularly critical in private school
contexts where organizational resources and

educational research

governance structures may vary significantly.

Academic supervision represents a systematic
effort by school leaders to enhance instructional quality
through guidance, monitoring, and feedback. Effective
supervision emphasizes professional growth rather than
fault-finding, enabling teachers to reflect on and
improve their
indicates that

Research
to clearer

instructional  practices.
supervision contributes
performance expectations and greater instructional
consistency. Through regular supervision, teachers
feedback  that
accountability and professional discipline. This process

receive  constructive reinforces
strengthens alignment between institutional goals and
classroom practices. Empirical evidence suggests that
well-designed supervisory are positively

associated with improved teacher performance [5,6].

systems

factor
influencing and organizational
outcomes. Among various leadership approaches,
transformational leadership has gained prominence due
to its emphasis on motivation, and
support.
inspire teachers to transcend self-interest and commit to

Leadership style is another critical

teacher behavior

vision,

individualized Transformational leaders
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shared organizational goals. In educational settings,
such leadership fosters trust, innovation, and
professional commitment. Studies have shown that
transformational leadership enhances job satisfaction,
organizational citizenship behavior, and performance
among teachers [7,8]. These outcomes highlight the
relevance of leadership in shaping school
effectiveness.

style

Teacher discipline plays a pivotal role in
translating leadership and supervision into performance

outcomes.  Discipline  reflects adherence  to
organizational rules, professional ethics, and
instructional standards. Disciplined  teachers
demonstrate punctuality, consistency, and

responsibility in carrying out their duties. This
behavioral foundation ensures stability in instructional
delivery and supports organizational effectiveness.
Leadership and supervision practices significantly
influence discipline by establishing clear norms and
expectations.  Accordingly, discipline is often
conceptualized as a mediating mechanism linking
managerial practices to performance [9,10].

Despite extensive research on supervision and
leadership, empirical findings regarding their combined
effects on discipline and performance remain
inconsistent. Some studies report strong positive
relationships, while others indicate weak or context-
dependent effects. These inconsistencies may be
attributed to differences in organizational settings,
leadership implementation, and cultural contexts. In
developing countries, private schools face unique
challenges related to governance, resource availability,
and professional development opportunities. These
conditions necessitate context-specific investigations to
better understand how leadership and supervision
function in practice [11,12].

Private elementary schools provide an important
context for examining these relationships due to their
organizational flexibility and managerial autonomy.
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Unlike public schools, private institutions often rely
heavily on internal leadership capacity to maintain
quality standards. Teachers in such settings may
experience varying levels of supervisory support and
leadership effectiveness. Understanding how academic
supervision and transformational leadership jointly
influence discipline and performance is therefore
essential. This study addresses this gap by integrating
these variables into a single empirical model. The
findings are expected to contribute to both theory and
practice in educational management [13—15].

Theoretical Framework
Academic Supervision

Academic supervision is a structured and
continuous process through which school leaders
support teachers in improving instructional quality and
professional competence. It typically involves
observations, formative feedback,
and collaborative reflection aimed at
practices. Rather than
inspection, contemporary

on developmental and

classroom
mentoring,
strengthening pedagogical
emphasizing control or
supervision models focus
collegial approaches that encourage teacher autonomy
and reflective practice. Empirical studies suggest that
effective supervision clarifies instructional expectations
classroom practices with
standards, thereby reinforcing professional
accountability and consistency in task execution
[16,17].

and aligns institutional

Through systematic supervision, teachers gain
access to professional guidance that enhances their
instructional ~ decision-making and  classroom
management skills. Supervisory feedback functions as a
mechanism for reinforcing discipline by establishing
clear performance benchmarks and monitoring
adherence to agreed teaching norms. When supervision
is perceived as fair and supportive, teachers are more
likely to
demonstrate disciplined work behavior. Consequently,

internalize organizational values and
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academic supervision is widely regarded as a
foundational mechanism for improving instructional
quality and sustaining teacher performance over time

[18,19].

Transformational Leadership

Transformational leadership is characterized by
leaders’ ability to inspire followers to transcend
individual interests in pursuit of shared organizational
goals. Leaders who exhibit transformational behaviors
articulate a compelling vision, provide intellectual
stimulation, and demonstrate individualized
consideration toward their followers. In educational
contexts, transformational leadership fosters intrinsic
motivation, professional commitment, and trust among
teachers. These leadership attributes have been shown
to enhance teachers’
innovation and

willingness to engage in

continuous improvement while

maintaining alignment with institutional values [20,21].

Research consistently indicates that
transformational leadership is associated with higher
levels of organizational citizenship behavior and
professional discipline among teachers. By modeling
ethical conduct and high performance standards,
transformational leaders influence teachers’ attitudes
and behaviors indirectly through value internalization.
This leadership style also creates a supportive
psychological climate that encourages responsibility
and self-regulation. As a result, transformational
leadership plays a crucial role in shaping sustainable
teacher performance outcomes and organizational
effectiveness [22,23].

Teacher Discipline
Teacher discipline
organizational rules, professional norms, and ethical
standards  governing instructional practice. It
encompasses punctuality, compliance with instructional

refers to adherence to

plans, consistency in task completion, and respect for

institutional procedures. Discipline serves as a
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behavioral = foundation that ensures stability,
predictability, and reliability in teaching and learning
processes. In school organizations, discipline is not
merely enforced through sanctions but is cultivated
through leadership consistency and supervisory clarity
[24,25].
Studies show that teachers
supervision and leadership as supportive and

transparent tend to exhibit higher levels of self-

who perceive

discipline. Clear expectations, regular feedback, and
role modeling by school leaders contribute to
disciplined behavior by reinforcing accountability and
professional responsibility. Consequently, teacher
discipline is frequently conceptualized as a mediating
variable that translates leadership and supervisory
practices

[26,27].

into measurable performance outcomes

Teacher Performance

Teacher performance encompasses a broad range
of professional responsibilities, including instructional
planning,  classroom  implementation,  student
assessment, and engagement in  professional
development. High-performing teachers demonstrate
effective classroom management, instructional clarity,
and the ability to adapt teaching strategies to diverse
student needs. Performance is not solely an individual
attribute but is strongly influenced by organizational
context, leadership support, and supervisory practices
[28,29].

Leadership and supervision provide the structural
and motivational resources necessary for sustaining
high performance. Disciplined behavior ensures the
consistent application of instructional strategies and
adherence to academic standards. Empirical evidence
suggests that teacher performance is best understood as
the outcome of integrated managerial, behavioral, and
motivational factors school

This

operating within the

environment. perspective  underscores  the
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importance of aligning supervision, leadership, and
discipline to achieve sustainable improvements in
educational quality [30,31].

METHODOLOGY

Research Design

This study employed a quantitative explanatory
research design to examine causal relationships among
academic supervision, transformational leadership,
teacher discipline, and teacher performance. An
explanatory design was selected because it allows
researchers to test theoretically grounded hypotheses
and estimate both direct and indirect effects among
latent variables. This approach is particularly
appropriate when the objective is not only to describe
phenomena but also to explain underlying mechanisms
that link managerial practices to behavioral and
performance outcomes. Structural Equation Modeling
(SEM) was adopted as the primary analytical
framework due to its ability to simultaneously analyze
multiple relationships within a single model [32,33].
SEM is widely recommended in educational and
organizational research where mediation effects and
latent constructs are involved. Data were collected
within a single measurement period, making this study
cross-sectional in nature, which is suitable for testing
theoretically established relationships under stable
organizational conditions [34].

Population and Sample

The population of this study comprised teachers
working in private elementary schools, a context
characterized by relatively high managerial autonomy
and diverse leadership practices. Private schools were
selected because leadership and  supervision
mechanisms in such institutions often play a more
decisive role in shaping teacher behavior compared to
highly regulated public schools. A proportional random
sampling technique was employed to ensure that
teachers from different schools and teaching
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backgrounds were adequately represented. From the
target population, a total of 235 teachers participated in
the study. This sample size exceeds the minimum
threshold recommended for SEM analysis, particularly
for models involving multiple latent variables and
mediation paths [35]. The diversity of respondents in
terms of teaching experience, subject specialization,
and institutional characteristics enhances the external
validity and generalizability of the findings within
similar educational contexts.

Data Collection and Instrument

Data
questionnaire designed to capture teachers’ perceptions
of academic supervision, transformational leadership,
discipline, and performance. Measurement items were

were collected wusing a structured

adapted from previously validated scales that have been
widely used in educational leadership and
organizational behavior research. The questionnaire
employed a five-point Likert scale ranging from
strongly disagree to strongly agree to ensure response
consistency and ease of interpretation. Prior to data
analysis, all responses were screened to identify
missing values, outliers, and potential response biases.
Instrument reliability was assessed through internal
consistency measures, while construct validity was
evaluated to ensure that the indicators accurately
represented their respective latent variables. The use of
established measurement scales strengthens the
methodological rigor and comparability of the study
with prior empirical research [36].
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Data Analysis Technique

Data analysis was conducted using Structural
Equation Modeling with the SmartPLS software
package, which is particularly suitable for complex
models and relatively moderate sample sizes. The
analysis followed a two-stage procedure consisting of
measurement model evaluation and structural model
assessment. In the first stage, reliability was examined
using composite reliability and indicator loadings to
ensure internal consistency. Convergent validity was
assessed through average variance extracted, while
discriminant validity was evaluated using established
criteria to confirm construct distinctiveness. In the
second stage, structural relationships among variables
were tested by estimating path coefficients and their
significance levels through a bootstrapping procedure.
This analytical strategy enables robust hypothesis
testing and provides comprehensive insights into both
direct and mediating effects within the proposed
research model [37,38].

Results

Hypothesis testing was conducted to address
the research problems proposed in this study based on
the results of the data analysis. The hypothesis testing
followed the established research framework to analyze
and examine both direct and indirect relationships
between exogenous and endogenous variables within a
moderating model.

t =655

5/ TesherPeiomance
(R:=0611)
f= 0366
Transformationa] Leadership £=6306 ///
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Table 1. Results of Direct Hypothesis Testing

Relationship Original Sample Standard T Statistics | P Values

Sample (O) | Mean (M) | Deviation (|JO/STDEYV))
(STDEYV)

Teacher Discipline — | 0.507 0.506 0.131 6.555 0.048

Teacher Performance

Transformational Leadership | 0.512 0.501 0.131 6.965 0.000

— Teacher Discipline

Transformational Leadership | 0.503 0.503 0.109 6.306 0.000

— Teacher Performance

Academic Supervision — | 0.782 0.794 0.038 10.612 0.000

Teacher Discipline

Academic Supervision — | 0.842 0.837 0.098 8.605 0.000

Teacher Performance

Source: Data processed using SmartPLS v.3.2.9 (2024)

After conducting the bootstrapping procedure
on the measurement model, the results of hypothesis
testing are obtained as follows:

H1: There is a significant effect of Academic
Supervision on Teacher Discipline

The path coefficient results indicate that the
effect of Academic Supervision on Teacher
Discipline has a coefficient value of 0.782, with a T-
statistic of 10.612 > 1.652 and a P-value of 0.000 <
0.05. These results demonstrate that the effect is
positive and statistically significant. The positive
coefficient value indicates that higher levels of
Academic Supervision lead to increased Teacher
Discipline. Therefore, H1 is accepted.

H2: There is a significant effect of
Transformational Leadership on  Teacher
Discipline

The path coefficient results show that the
effect of Transformational Leadership on Teacher
Discipline has a coefficient value of 0.512, with a T-
statistic of 6.965 > 1.652 and a P-value of 0.000 <
0.05. This indicates a positive and significant effect.

The positive coefficient implies that an increase in
Transformational Leadership is associated with
higher levels of Teacher Discipline. Thus, H2 is
accepted.

H3: There is a significant effect of Academic
Supervision on Teacher Performance

The results reveal that the effect of Academic
Supervision on Teacher Performance has a
coefficient value of 0.842, with a T-statistic of 8.605
> 1.652 and a P-value of 0.000 < 0.05. These findings
indicate a positive and statistically significant
relationship. The positive coefficient suggests that
higher Academic Supervision leads to improved
Teacher Performance. Therefore, H3 is accepted.

H4: There is a significant effect of
Transformational Leadership on  Teacher
Performance

Based on the path coefficient results, the
effect of Transformational Leadership on Teacher
Performance has a coefficient value of 0.503, with a
T-statistic of 6.306 > 1.652 and a P-value of 0.000 <
0.05. This indicates a positive and significant effect.
The positive coefficient means that higher levels of
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Transformational Leadership are associated with
increased Teacher Performance. Accordingly, H4 is
accepted.

HS5: There is a significant effect of Teacher
Discipline on Teacher Performance

The path coefficient results show that the
effect of Teacher Discipline on Teacher Performance
has a coefficient value of 0.096, with a T-statistic of
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6.555 > 1.652 and a P-value of 0.048 < 0.05. These
results indicate a positive and statistically significant
effect. The positive coefficient implies that higher
Teacher Discipline leads to improved Teacher
Performance. Thus, HS is accepted.

Table 2. Results of Indirect Hypothesis Testing

Indirect Relationship Original Sample Standard T Statistics | P

Sample (O) | Mean (M) | Deviation (|O/STDEV)) Values
(STDEV)

Academic Supervision — Teacher | 0.456 0.481 0.027 4.663 0.001

Discipline — Teacher Performance

Transformational  Leadership — | 0.404 0.436 0.023 4.791 0.008

Teacher Discipline —  Teacher

Performance

Source: Data processed using SmartPLS v.3.2.9 (2024)

H6: There is a significant effect of Academic Transformational Leadership and Teacher

Supervision on Teacher Performance through
Teacher Discipline

Based on the path coefficient results, Teacher
Discipline is found to mediate the relationship
between Academic Supervision and Teacher
Performance, with a path coefficient value of 0.456, a
T-statistic of 4.663 > 1.652, and a P-value of 0.001 <
0.05. These that
Supervision has a significant indirect effect on
Teacher Performance through Teacher Discipline.
Therefore, the mediating effect is accepted, and H6 is

results indicate Academic

supported.

effect of
Teacher

H7: There is significant
Transformational Leadership on
Performance through Teacher Discipline

The path coefficient results show that
Teacher Discipline mediates the relationship between

a

Performance, with a path coefficient value of 0.404, a
T-statistic of 4.791 > 1.652, and a P-value of 0.008 <
0.05. These findings
indirect effect of Transformational Leadership on
Teacher Performance through Teacher Discipline.

demonstrate a significant

Accordingly, the effect is

accepted, and H7 is supported.

mediating

Discussion

The findings of this study provide strong
empirical support for theoretical perspectives that
emphasize the central role of academic supervision
and leadership in shaping teacher behavior and
performance. Academic supervision was shown to
contribute significantly to teacher performance by
establishing instructional clarity, role expectations,
and professional accountability. These results
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reinforce prior research suggesting that supervision
functions as a developmental mechanism rather than
a purely administrative control system [16,18]. When
supervision is implemented consistently and
constructively, teachers are more likely to internalize
professional standards and improve instructional
practices. This alignment between supervision and
performance highlights the importance of structured
managerial support in educational organizations.
Such findings are particularly relevant in private
school contexts where institutional guidance often
depends heavily on internal leadership capacity.
Transformational leadership also demonstrated
a significant influence on teacher discipline and
performance, confirming its relevance in educational
settings. Leaders who articulate a clear vision,
provide intellectual stimulation, and demonstrate
individualized consideration are more effective in
motivating teachers toward disciplined and goal-
oriented behavior. These findings are consistent with
transformational leadership theory, which posits that
leaders influence followers by shaping values and
intrinsic motivation rather than relying on formal
authority alone [20,22]. In schools, this leadership
approach fosters trust and professional commitment,
which are essential for sustaining high performance.
The results
indicating that transformational leadership enhances
organizational citizenship behavior and professional

further support empirical evidence

responsibility among teachers [23]. This reinforces
the argument that leadership style is a critical
determinant of school effectiveness.

The mediating role of teacher discipline
represents one of the most important contributions of
this study. The findings indicate that discipline serves
as a behavioral pathway through which academic
supervision and transformational leadership translate
into  performance outcomes. Teachers who
demonstrate disciplined behavior are more consistent

in implementing instructional plans and adhering to
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professional standards. This result aligns with
organizational behavior research that conceptualizes
discipline as a mechanism linking managerial
practices to employee performance [24,26]. By
reinforcing accountability, and self-
regulation, discipline strengthens the effectiveness of
leadership and supervision initiatives. This highlights

the necessity of integrating behavioral dimensions

norms,

into leadership and management models in education.

The results also suggest that supervision and
leadership do not operate in isolation but function
synergistically to influence teacher outcomes.
Academic supervision provides structural guidance
and feedback, while transformational leadership

shapes motivation and commitment. Together, these

factors create an organizational climate that
encourages disciplined and effective teaching
behavior. Prior studies have emphasized that

leadership effectiveness is contingent upon the
presence of supportive management systems and
clear behavioral expectations [21,27]. The present
findings extend this perspective by empirically
demonstrating how these elements interact within a
single explanatory model. This integrated view offers
a more comprehensive understanding of teacher
performance determinants.

From a theoretical standpoint, this study
contributes to educational management literature by
integrating supervision, leadership, and discipline
within a unified framework. While previous studies
have examined these variables separately, fewer have
explored their combined and mediated relationships.
The findings support theories that view performance
as the outcome of interconnected managerial,
motivational, and behavioral processes [28,29]. By
positioning discipline as a mediating variable, this
study provides a more nuanced explanation of how
leadership and supervision influence performance.
This  theoretical the

integration  strengthens

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

205



explanatory power of existing
supervision models in education.

leadership and

The findings also carry important practical
implications for school leaders and policymakers.
Strengthening academic supervision systems and
promoting transformational leadership practices can
enhance teacher discipline and performance
simultaneously. School principals are encouraged to
adopt supervision models that emphasize professional
development and reflective practice rather than

inspection-oriented approaches. Leadership
development programs should also focus on
transformational competencies such as vision

building, communication, and individualized support.
These strategies are consistent with evidence
suggesting that sustainable school improvement
requires both managerial structure and inspirational
leadership [14,30]. Implementing such practices may
be particularly beneficial in private schools facing
competitive and accountability pressures.

Despite its contributions, the study’s findings
should be interpreted in light of certain limitations.
The cross-sectional design restricts causal inference
and does not capture changes in behavior over time.
Additionally, reliance on self-reported data may
introduce common method bias, although procedural
remedies were applied during data collection. Future
research 1is encouraged to employ longitudinal
designs and multi-source data to strengthen causal
claims. Expanding the study to different educational
levels and public school contexts would also enhance
generalizability [34,35]. Addressing these limitations
would further enrich understanding of leadership and
supervision dynamics in education.

Overall, this study underscores the importance
of integrated management strategies in enhancing
teacher performance. Academic supervision and
transformational leadership

emerge as
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complementary forces that shape disciplined behavior
and instructional effectiveness. The mediating role of
discipline highlights the need to consider behavioral
mechanisms when evaluating leadership and
management outcomes. These findings contribute to
both theory and practice by offering empirically
grounded insights into how schools can improve
performance through leadership and supervision. As
educational systems continue to face increasing
demands for quality and accountability, such
integrated approaches become increasingly essential
[31,38].

CONCLUSION

Based on the results of data analysis and
hypothesis testing, several conclusions can be drawn
in accordance with the proposed research hypotheses.
First, Academic Supervision has a significant and
positive effect on Teacher Discipline. This finding

indicates that effective academic supervision
strengthens teachers’ adherence to professional
standards, rules, and responsibilities, thereby

fostering disciplined work behavior.

Second, Transformational Leadership has a
significant and positive effect on Teacher Discipline.
Leaders who demonstrate inspirational motivation,
intellectual stimulation, and individualized
consideration are able to enhance teachers’ self-
discipline and commitment to organizational norms.
This result confirms the importance of leadership
style in shaping teachers’ behavioral outcomes.

Third, Academic Supervision has a significant
and positive effect on Teacher Performance. Clear
guidance, constructive feedback, and continuous
supervisory support contribute directly to improving
instructional effectiveness and overall teacher
performance. This finding highlights the strategic
role of supervision in enhancing educational quality.
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Fourth, Transformational Leadership has a
significant and positive effect on Teacher
Performance. Transformational leaders are able to
motivate teachers to perform beyond minimum
expectations by fostering professional engagement,
innovation, and commitment to institutional goals.
This underscores leadership as a critical determinant
of performance in educational organizations.

Fifth, Teacher Discipline has a significant and
positive effect on Teacher Performance. Disciplined

teachers demonstrate greater consistency,
responsibility, and effectiveness in carrying out
instructional duties. This result confirms that

discipline serves as a key behavioral foundation for
achieving high performance.

Sixth,
mediates the relationship between Academic
Supervision and Teacher Performance. This indicates
that academic teacher
performance not only directly but also indirectly by
strengthening teacher discipline. Thus, discipline

Teacher Discipline  significantly

supervision  improves

functions as an important behavioral mechanism
linking supervision to performance outcomes.

Seventh, Teacher Discipline significantly
mediates the relationship between Transformational
Leadership and Teacher Performance. This finding
suggests that transformational leadership enhances
teacher performance through its ability to cultivate
disciplined behavior. Therefore, discipline plays a
crucial mediating role in translating leadership
practices into improved performance.

Overall, these conclusions demonstrate that
academic supervision and transformational leadership
jointly influence teacher performance, both directly
and indirectly through teacher discipline,
emphasizing the importance of integrated leadership
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in  educational

and management

institutions.

strategies

REFERENCES

Darling-Hammond L. Teacher quality and student
achievement. Educ Policy Anal Arch.
2010;18(8).
doi:10.14507/epaa.v18n8.2010

Hattie J. Teachers make a difference: What is the
research evidence? Aust Counc Educ Res.
2003;1-17.
doi:10.1080/0013191032000072314

Bush T. Theories of educational leadership and
management. Educ Manag Adm Leadersh.
2007;35(3):391-408.
doi:10.1177/1741143207077845

Hallinger P. Instructional leadership: A review of the
literature. Educ Adm Q. 2011;47(2):271—
306. doi:10.1177/0013161X10383405

Sergiovanni TJ. Leadership as pedagogy, capital
development and school effectiveness. /nt
J Leadersh  Educ. 1998;1(1):37-46.
doi:10.1080/1360312980010104

Leithwood K, Jantzi D. Transformational leadership
effects on organizational conditions and
student engagement. J FEduc Adm.
2006;44(1):32-58.
doi:10.1108/09578230610642607

Bass BM. Leadership and performance beyond
expectations. New York: Free Press;
1985. doi:10.5465/amr.1985.4279008

Northouse PG. Leadership: Theory and practice. 8th
ed. Thousand Oaks: Sage; 2021.
doi:10.4135/9781544391199

Yukl G. Leadership in organizations. 9th ed. New
York: Pearson; 2020.
doi:10.4324/9781315729928

Robbins SP, Judge TA. Organizational behavior. 18th
ed. Pearson,; 2020.
doi:10.1108/LODJ-12-2019-0520

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

207



Podsakoff PM, MacKenzie SB, Moorman RH, Fetter
R. Transformational leader behaviors and
their effects. J Manage. 1990;16(1):107—
142. doi:10.1177/014920639001600108

Hoy WK, Miskel CG. Educational administration:
Theory, research, and practice. 9th ed.

New  York: McGraw-Hill; 2013.
doi:10.4324/9780203839068
Blase J, Blase J. Teachers’ perspectives on

instructional supervision. Educ Adm Q.
2000;36(3):349-378.
doi:10.1177/00131610021969035

Day C, Sammons P. Successful school leadership.
Educ Adm Q. 2016;52(2):221-258.
doi:10.1177/0013161X15616863

Bush T, Glover D. School leadership models. Sch
Leadersh Manag. 2014;34(5):553-571.
doi:10.1080/13632434.2014.928680

Glickman CD, Gordon SP, Ross-Gordon JM.
SuperVision and instructional leadership.
9th ed. Boston: Pearson; 2018.
doi:10.4324/9781315671272

Zepeda SJ. Instructional supervision: Applying tools

and concepts. 4th ed. New York:

Routledge; 2017.

doi:10.4324/9781315627088

Blase J. Teachers’ perspectives

instructional supervision. Educ Adm Q.

2000;36(3):349-378.

doi:10.1177/00131610021969035

Nolan JF, Hoover LA. Teacher supervision and
evaluation. Hoboken: Wiley; 2011.
doi:10.1002/9780470633345

Bass BM, Riggio RE. Transformational leadership.

Blase J, on

2nd ed. Mahwah: Lawrence Erlbaum;
2006. doi:10.4324/9781410617095
Northouse PG. Leadership: Theory and practice. 8th
ed. Thousand Oaks: Sage; 2021.
doi:10.4135/9781544391199
Leithwood K, Jantzi D. Transformational leadership
effects on organizational conditions. Educ

Asian Journal of Multidisciplinary Studies
Vol. 8, No. 1, (2025)

ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

Adm 0. 2005;41(3):499-528.
doi:10.1177/0013161X05278016

Avolio BJ, Walumbwa FO, Weber TJ. Leadership:
Current theories.
2009;60:421-449.
doi:10.1146/annurev.psych.60.110707.16
3621

Robbins SP, Judge TA. Organizational behavior. 18th
ed. Pearson; 2020. doi:10.1108/LODJ-12-
2019-0520

Hoy WK, Miskel CG. Educational administration:
Theory, research, and practice. 9th ed.

Annu  Rev Psychol.

New  York:  McGraw-Hill;  2013.
doi:10.4324/9780203839068
Podsakoff PM, MacKenzie SB. Impact of

organizational citizenship behavior. J
Manage. 1997;23(3):262-289.
doi:10.1177/014920639702300305

Colquitt JA, LePine JA, Wesson MJ. Organizational
behavior. 6th ed. New York: McGraw-
Hill; 2019. doi:10.1037/0cp0000148

Darling-Hammond L. Teacher quality and student
achievement. Educ Policy Anal Arch.
2010;18(8).
doi:10.14507/epaa.v18n8.2010

Hattie J. Visible learning: A synthesis of over 800
meta-analyses. London: Routledge; 2009.
doi:10.4324/9780203887335

Day C, Sammons P. Successful school leadership.
Educ  Adm Q. 2016;52(2):221-258.
doi:10.1177/0013161X15616863

Bush T. Leadership and management development in
education. Educ Manag Adm Leadersh.
2018;46(6):883-900.
doi:10.1177/1741143217739365

Hair JF, Hult GTM, Ringle CM, Sarstedt M. 4
primer on partial least squares structural
equation modeling (PLS-SEM). 2nd ed.
Thousand Oaks: Sage; 2017.
doi:10.15358/9783800653614

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

208



Kline RB. Principles and practice of structural
equation modeling. 4th ed. New York:
Guilford Press; 2016. doi:10.1037/14858-
000
JW, Creswell
Qualitative,  quantitative,
methods approaches. 5th ed. Thousand
Oaks: Sage; 2018.
doi:10.4135/9781506386706
Hair JF, Risher JJ, Sarstedt M, Ringle CM. When to
use and how to report PLS-SEM. Eur Bus
Rev. 2019;31(1):2-24. doi:10.1108/EBR-
11-2018-0203
RF. Scale development:
applications. 4th ed. Thousand Oaks:
Sage; 2017. doi:10.4135/9781506342030
Chin WW. The partial least squares approach to
structural  equation modeling. Mod
Methods  Bus Res. 1998;295-336.
doi:10.4324/9781315080838
Henseler J, Ringle CM, Sarstedt M. A new criterion

Creswell IJD. Research design:

and mixed

DeVellis Theory and

for assessing discriminant validity. J Acad
Mark Sci. 2015;43(1):115-135.
doi:10.1007/s11747-014-0403-8
Robinson VMJ, Lloyd CA, Rowe KJ. The impact of
leadership on student outcomes. FEduc
Adm 0. 2008;44(5):635-674.
doi:10.1177/0013161X08321509
Marks HM, Printy SM. Principal leadership and
school performance. Educ Adm Q.
2003;39(3):370-397.
doi:10.1177/0013161X03253412
Louis KS, Leithwood K, Wahlstrom K, Anderson S.
Learning from leadership. Wallace
Foundation. 2010.
doi:10.1037/e578492011-001
Leithwood K. Transformational school
leadership  effects. FEduc Adm Q.
2012;48(3):418-455.

doi:10.1177/0013161X11436268

Sun ],

Asian Journal of Multidisciplinary Studies
Vol. 8, No. 1, (2025)

ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

Hoy WK, Sweetland SR. Designing better schools.
Educ  Adm Q. 2001;37(3):296-321.
doi:10.1177/00131610121969332

Bryk AS, Schneider B. Trust in schools. Russell Sage
Foundation. 2002.
doi:10.2307/4122446

Leithwood K, Day C, Sammons P, Harris A, Hopkins
D. Successful school leadership. Univ
Nottingham. 2006.

doi:10.1080/13632430701237444

RM. Teacher

shortages. Am

2001;38(3):499-534.
doi:10.3102/00028312038003499

Firestone WA, Martinez MC. District, teacher, and
leadership effects. FEduc Adm Q.
2007;43(1):37-64.
doi:10.1177/0013161X06293639

Tschannen-Moran M, Hoy WK. Teacher efficacy.
Teach Teach Educ. 2001;17(7):783-805.
doi:10.1016/S0742-051X(01)00036-1

Judge TA, Piccolo RF. Transformational leadership
meta-analysis. J  Appl Psychol.
2004;89(5):755-768.  doi:10.1037/0021-
9010.89.5.755

Meyer JP, Allen NJ. Commitment in the workplace.

1997.

and teacher
Res J.

turnover
Educ

Ingersoll

Sage Publications.
doi:10.4135/9781452231556

Locke EA, Latham GP. Building a theory of goal
setting. Am Psychol. 2002;57(9):705-717.
doi:10.1037/0003-066X.57.9.705

Podsakoff NP, Whiting SW, Podsakoff PM, Blume
BD. Individual and
outcomes. J Appl
2009;94(1):122-141.
do0i:10.1037/a0013079

Mulyasa E. Manajemen dan kepemimpinan kepala
sekolah. Bandung: Remaja Rosdakarya;
2013. doi:10.21009/jmp.v5i2.6150

organizational
Psychol.

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

209



Bush T, Middlewood D. Managing people in
education. = London:  Sage;  2013.
doi:10.4135/9781446280112

Heck RH, Hallinger P. Collaborative leadership
effects. Educ Adm Q. 2010;46(5):654—
690. doi:10.1177/0013161X10377362

Nguni S, Sleegers P, Denessen E. Transformational
leadership effects in schools. Educ Adm
0. 2006;42(2):145-177.
doi:10.1177/0013161X05285975

Asian Journal of Multidisciplinary Studies
Vol. 8, No. 1, (2025)

ISSN 2651-6691 (Print)

ISSN 2651-6705 (Online)

Fullan M. Leadership and sustainability. Corwin
Press. 2005.
doi:10.4135/9781452230702

Bandura A. Self-efficacy mechanism in human
agency. Am Psychol. 1989;44(9):1175-
1184. doi:10.1037/0003-066X.44.9.1175

Creswell JW. Educational research. 4th ed. Pearson;
2012.
doi:10.4135/9781506335193

Hargreaves A, Fullan M. Professional capital. New
York: Teachers College Press; 2012.
doi:10.1177/0895904813510881

ISSN 2651-6691 (Print) | ISSN 2651-6705 (Online) | asianjournal.org

210



